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Baseline Survey Results

The Respondents

There were 55 respondents to this survey who were predominantly from Norway.

Country of Participant

H Norway
® Denmark

m UK

The majority of the respondents were co-researcher students, although co-researcher staff also
participated.

Role of Participant

m Staff co-researcher

m Student co-researcher




Experiences of Secondary Education

The respondents overall rated their secondary education experience with an average to high
score (four being the most frequent), however the whole range of experiences existed with
some people finding it really poor (one) and others finding it really positive (five).

Quality of Secondary Education Overall
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A free text box was used to understand the reasons for the ratings given with qualitative open
text input. These were then coded and categorised. There were seven reasons for positive
ratings of secondary education as follows:

e High standard of school - 1

e | was supported - 2

e Good teachers - 11

e | wasacademic- 2

e Social side (friends) - 6

e Good content in subjects - 3

e Environment (good in general) - 4

A range of eight negative reasons were provided:
e Deprived School -1
e Bullied-1
e Badteachers-7
e The style we were taught in wasn’t effective - 2
e | wasn’t very academic - 4
e Negative environment -4
e Uninspiring - 2
e lack of support (theme of being dyslexic) - 4



Four participants gave a mixed answer:
e QOverall average experience, some good parts and some bad parts — 4.

The secondary school curriculum was rated more positively with four being the most frequent
score.

Secondary Curriculum
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There were five positives reasons provided:
e A wide range of subjects - 5

e Allround good - 3

e Relevant-3

e Interesting (as in subjects) — 4

e Lots of project and group work - 2

Six negative aspects of the curriculum were raised:
e Uninspiring-1
e No personal choice (inflexible) - 4
e Limited content-1
e Confusion/unclear what we were working on - 2
e [t should’ve been used more - 1
o Irrelevant-3

Five students provided mixed answers:
e Mediocre (positives and negatives) — 5

The quality of secondary teaching was rated moderately with three and four being nearly
equally frequent ratings.
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Secondary Teaching
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There were two positive reasons for these ratings:

Good teachers (they put in effort) - 5
Good subjects - 1

These were outweighed by five negative aspects of teaching experienced by the participants:

Uninspiring - 4

Bullying -1

Teachers didn’t care - 5

But teaching style (low quality) - 3
They were average - 6

The respondents had very mixed experiences of relating to their teachers with ratings across
the 1-5 range. The mid-score, three, was the most frequent rating given.



Teacher Relationships
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Five positives aspects of teacher relationships were identified:
e The teachers supported me - 3

e | had a good relationship with the teachers - 10
e They were just generally good - 6

e They respected me -2

e Teachers cared about my progress - 1

Equally, there were give negative aspects of relationship experienced:
e The teachers put me down - 3

e They were generally poor -4

e Weren't interested in me and my progress - 4

e Only liked you if you were good at their subject - 2
e Distanced (no effort with students) - 3

Perhaps this is best summed up by five participants who commented their relationships with
teachers were:
e Varied (different experiences with different teachers) - 5

The respondents indicated the following factors supported and enabled them to do well in
school:



Educational Enablers
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Other factors identified by the respondents included:
o Myself (determination) - 6

e Specific teacher - 1
e Sibling—1.

A range of educational barriers or disablers were also acknowledged by the respondents as
shown below:

Educational Disablers

35

30

25

20

15

10

5

0
Lack of Poor Lack of Poor Boring Other
resources environment support behaviourin experience

school

The ‘other’ factors were not identified.



The majority of the participants had taken a break in their secondary education as indicated
below.

Breaks in learning

B Took a break in learning

® No breaks in learning

The reasons for taking a break were provided in a ‘free text’ box and then coded and
categorised. The frequency of the eight reasons are shown below, the most frequent being
taking a repeated year.

Reasons for taking a break
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The respondents identified the following impacts from having had to take breaks in their
secondary education:



Impact of breaks in education
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The respondents, overall, rated secondary education as more equitable than not, however, the
whole range of ratings were present, showing the variation between respondents, which is not
equitable in itself.

Equity in Secondary Education
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Experiences of Higher Education

The respondents had a generally more positive experience of higher than secondary education,
however, a full range of experiences were indicated. Four was the most frequent rating given.
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The positive reasons for these scores are as follows:

Inspiring and hard working teachers — 8
Good literature used — 1

Meaningful and relevant topics — 3

Tutors get to know us — 2

Individualised or differentiated teaching - 2
Knowledgeable staff — 1

Positive environment - 2

The negative aspects of these scores are as follows:

Very little time with tutors, too much independent study or online learning— 4
Classes too large (n=90) making it impossible to discuss ideas - 1
Poor resources / too many cost savings made — 3

Not enough time to get into a topic—1

Poor teaching, boring, out of date, unprepared — 3

Don’t tackle the ‘big’ social issues — 1

Poor communication and structures — 4

Too many different teachers — 1

Meaningless or irrelevant content — 3

Unsupported — 1

Too inactive and didactic, would like more practice — 2

10



The respondents experiences of higher education curriculum were certainly more positive than
that of secondary education. Very few respondents rated it poorly.

Higher Education Curriculum
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Positive aspects of the higher education curriculum included:
e Too superficial — 1
e Challenging—-5
e Upto date and relevant—4
e Interesting—5
e Inspiring—3
e Varied-3
o Flexible offering student choice - 3

Negative aspects of the higher education curriculum included:
e Too much group work -1

e Irrelevant and boring — 2
e Missing some important topics - 1

11



The respondents also rated teaching in universities as better quality than secondary education,

although experiences were still very mixed.

Teaching in Higher Education
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Positive aspects of teaching in Higher Education were:

e Inspiring and experienced — 3

e Available-1

e Creative and practical - 1

e Teachers seemed to like me -1

e Discussion and engaging — 1

e Lecturers share own experiences — 1
o Well prepared and skillful — 1

e Teachers who use varied styles — 4

e Distance learning options — 1

e Smallclasses -1

Negative aspects of teaching included:
e (lassestoo big—1

e Too superficial — 1
e Never enough time—1

e Learn about sociocultural learning but taught didactically — 7

e Taught hours cut back—1
e Boring content-1

e Not enough feedback — 1
e Too digital / online - 1

Four

Five
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The relationships with lecturers / teachers in higher education also scored consistently higher

than those in secondary education, although again, the entire rating range was evident in the
data showing some people have poor whilst others have great relationships with staff:
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Respondents identified the following positive aspects of relationships:

Teacher Relationships in Higher Education

One Two Three Four

They know my name -1

They take time to say hello out of class — 3
Engage in social activities with us —1

Treat me with respect and understanding — 3
Approachable, | feel | can ask them a question — 3
Personable — 4

Regular email responses — 1

They want to see us succeed —2

They seem to care—3

They involve us -1

They give me help when | ask for it — 1
Provided appropriate challenge - 1

The negative aspects were:

Too many students to get to know (classes of up to 200) — 3

Not enough time to get to know students — 1
Too many lecturers to build relationships — 1
No relationship with them — 6.

Five
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The respondents identified the following factors supported them to do well in Higher Education
settings:

A range of factors that blocked or disabled learning were also identified:

Teachers - 19

Peer students — 14
Partner - 2

Friends - 8
Self-motivation — 7

Group work -1

Family — 14

A positive environment -9
My interest in the field — 7
Practical experience — 1
Finances — 1

Resources -5

Adequate breaks — 2
Medication —1

Teacher student relationships — 2

Personal responsibility — 2
The school system - 2

The environment - 2

Lack of time with teachers - 1

Lack of structure - 1

Lack of belonging (first generation student) - 2

Poor teaching - 2
Large class sizes - 1

Cost savings and poor resources - 5

School hours - 1

Too much independent study - 2
Needing a job to support myself — 4
Not knowing study techniques - 3

Mental health issues - 2
Boring lessons - 3

| have no clear career plan -1

Money issues - 4
Time pressure - 3

My course is not valued by society - 1

14



e Poor relationships with teachers - 1
e Learning difficulties - 5

e Home /family pressure - 3

e Commuting -1

e Poor self-confidence -4

e Poorhealth—-1

e Disruptive peers -1

o Self-discipline - 1

Fewer respondents had taken breaks in higher education than in secondary education, although
it must be noted that not all of them had completed their studies either.

Breaks in higher education

m Took a break

m No breaks

The breaks ranged from a few weeks or months absence for personal reasons or to take up an
opportunity to retaking a year, to having a large break with health issues or the need for paid
work interrupting studies.

The impact of these breaks included the following:
Feeling a failure personally — 1

Starting a family instead — 3

Not gaining a qualification — 1

Losing a sense of purpose - 2

Gained experience and perspective — 1

Changing to a better course — 2

Gained wider life experience — 1

Stress induced anxiety and depression — 1.

15



Overall, the respondents indicated their higher education experience had been more equitable

than their secondary educational experience, although again, experiences existed across the

entire range.

35

30

25

20

15

10

vl

Equity in Higher Education
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The respondents were motivated to sign up to the MaCE programme for the following reasons:

The respondents were asked to express any hopes and fears — they all identified fears:

Interesting and important topic - 16

Exciting collaboration and co-creation - 6

Learning and experiencing research - 11

Meeting other people from home and overseas - 8
Curiosity / love learning - 2

Want to improve the education system - 6
Wanted to get published - 1

An opportunity for us students get heard - 1
Because of my personal experience of drop out - 3
Gain knowledge and skills — 5

Challenge — 4

Enhance my work with children - 2

English not good enough -9

| am not academic enough / it’s too hard — 11
Being able to do the research - 10

It's too unstructured — 1

16



e Too many other pressures / time —7
e Perfectionist — 2

e [t won’t make a difference — 3

e Health issues will get in the way — 2
e  Family issues will get in the way - 1
e Thegroupistoolarge—1

e | have no worries - 2

Despite their fears, the respondents also had a range of positive expectations:
e That | learn a lot (about the project and myself) — 20
e Gain knowledge - 7
e Havefun-2
e Meet people and make friends — 7
e |mprove my English—1
e Gain confidence — 2
e Build a network —2
e Increased resilience — 2
e Stretch and challenge — 3
e Open up a research career — 6
e Agood collaboration —3
e Improves my practice with young people — 3
e Topass—2
e To make a difference — 9.

Summary

There were 55 respondents to this survey who were predominantly from Norway. The majority
of the respondents were co-researcher students, although co-researcher staff also participated.
Their experiences of secondary education were mixed and mostly mediocre. A weak fixed
curriculum, poor teaching and poor student teacher relationships were fundamental to
disappointments. 76% of respondents had taking breaks in secondary education with mostly
negative impacts and views of equity were mixed. Higher Education was a more positive
experience, and mostly for the converse reasons — an interesting curriculum, good teaching,
good relationships. Issues did exist however, with increasing class sizes, decreased resources
and cost savings. 39% of the respondents had taken a break in their higher education and felt
higher education was more equitable than secondary education. The respondents identified a
range of social, institutional, community, family and personal enablers and disablers to
educational success at both stages of learning.

17



Self-Rating Against Course Outcomes

At the start of the course the respondents rated themselves against the course outcomes.

Some skew will be present in this data as the co-researcher academic staff also completed this
assessment and would be expected to score highly.

A range of 11 charts is shown below reflecting each of the programme outcomes.
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Ability to understand the concepts used in the
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Ability to ask the right questions when with
young people
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Ability to write an academic paper
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Ability to complete an academic assignment
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Summary

The more technical aspects of research were the areas where the respondents scores were
lowest, although they are high and widely distributed in all areas. The respondents tended to
trust their ability to work with other people including young people, and to conduct their
academic assignments.
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The General Self-Efficiency Scale.

Self-efficacy is the belief that you can effectively reach the goals you have, whether that is
solving a puzzle, successfully preparing and succeeding in your exam, or dealing with hardships.
The general self-efficacy scale (GSES) measures a person’s personal sense of self-efficacy in
their overall life (Bandura, 1986; Schwarzer and Jerusalem, 1995). The students assessed to
what extent a range of statements were true for themselves. The scores rated on a four point
likert scale of; exactly true, moderately true, hardly true or not at all true. The ten self-ratings
are reported below.

[ can always manage to solve difficult problems
if [ try hard enough.
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If someone opposes way I can find the means
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It is easy for me to stick to my aims and
accomplish my goals

Exactly True

Moderately True

Hardly True

Not at All True

[ am confident that I could deal efficiently with
unexpected events

Exactly True

Moderately True

Hardly True

Not at All True
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Thanks to my resourcefulness I now know how

to handle Unforeseen situations.

Exactly True

Moderately True

Hardly True

Not at All True

I can solve most problems if | invest the
necessary effort.

Exactly True

Moderately True

Hardly True

Not at All True
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[ can remain calm when facing difficulties
because I can rely on my coping abilities.

Exactly True

Moderately True

Hardly True

Not at All True

When [ am confronted with a problem I can

usually find several solutions.

Exactly True

Moderately True

Hardly True

Not at All True
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If I am in trouble I can usually think of a

solution.
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I can usually handle whatever comes my way.
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Summary

The respondents data indicates a high level of self-efficacy with ‘moderately true’ or ‘exactly
true’ the most frequent answers throughout.

Conclusions Drawn from the Baseline Course Data

At the outset, the participants present as well motivated although in part experiencing
educational difficulties themselves. They present confidently with clear reasons for
participating and a confident assessment of their skills and general self-efficacy. There were
concerns and self-doubt, however, as expressed in the section on fears.
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End of Research Training Survey Results

There were 34 respondents to the end of research course survey.

Experience of the Research Training Course

The survey commenced with a range of eight open questions requesting qualitative responses.
These are thematically analysed below.

What were the best things about the course you experienced?

International collaboration - 7
Discussions with new people/get to know tasks - 13
General friendly atmosphere - 4
Practicing indirect approach - 7
Lectures - 2
Interviews - 6
e All great/can’t pick one thing — 3
These answers show the co-creation with people from across three countries was highly valued
amongst other aspects of the week.

e 6 6 6 0 o

What could be improved about the course you experienced?
Too long and intense (shorter days) - 7
More time to practice indirect method - 4
Receive more information ahead of the week in brackets more structured - 4
More practical activities - 2
More co-creation - 2
Nothing - 4

® More interviewing time—7
Despite the week long programme, there was a desire for more time to undertake more
activities. Paradoxically the days were also found to be too long and intense, and so an
increased number of shorter days would have been preferable, but outside the funding
parameters of the funding. A few students (n=4) would also have liked to have more
information about the structure of the week before it commenced.

e 6 6 6 06 0o N

3. What did you think about the icebreaker and social activities?
Positive:

e Llongandtiring-4

e Made me feel more comfortable (got to know everyone) - 7

e Wanted more-1

e Country groupings -1

e Particularly enjoyed the mountain walk — 2

29



All the responses to this question were positive and the social activities highly valued by all the
participants.

4. What did you think about the research methods training (e.g. ethics, how to indirect interview)?
Positive:

e Hands on approach was great - 3

® Enjoy the practice on others - 4

® Good approach to research (less daunting) - 5

e Wanted more time on this - 2

e Liked ethics session in particular — 3
The answers to this question were all positive and the research inputs seemed to have been
enjoyed as well as enabling the participants to feel more equipped and more confident to
conduct their own research.

5. What did you think to the two experiences of interviewing peers?
Positive:
e |t helped improve my techniques - 2
Effective method (Practice then unknown) - 3
| feel more confident - 4
Privileged to hear students stories (good get to know) - 4
Very interesting to be interviewee/reflective - 1
e Wanted more time —2
The answers to this question were also all positive. Interviewing peers gave the students
excellent experience of the unique methodology, although two students still wanted more time
to practice.

6. What did you think of the equalities literacy theory, workshop and debate sessions?
Positive:

® Good balance-1
Interesting - 5
Lots of repetition from online classes but it was more elaborate - 1
Most students taking part - 1
Good content - 1

e Made me realise how important this is (school system and equality) — 4
Negative:

e Toolong-1

e Difficult as English is my second language - 3

The answers to this session were mostly positive with the students finding it interesting, helpful
and well balanced. The downsides of the session were the length of the session and trying to
understand complex concepts in a second language.

30



What learning are you taking away from this week?
More knowledge of indirect approach - 11
More confident in interviews more - 6
Clear overview of project-1
School systems, especially in different countries - 4
The art of listening (building trust) - 2
To be open to new initiatives (I learnt more about myself) - 2
How to approach teams - 2
e Ethics—2
The answers show eight benefits from participating in the training. Many benefits relate to
aspects of research such as ethics, and the indirect approach. Others, however, are broader,
pertaining to increases in confidence, gains in knowledge, and skills such as listening.

e 6 6 06 06 0 0o

8. Is there anything else you want to tell us?
Positive:

e Nothing -5

e Great week/job—11

e Loved working across nations - 3

® Look forward to the writing seminar - 2
Negative:

e | would’ve liked more social - 1

e Struggled with language barrier — 1
The participants overall enjoyed the week and working with one another and were looking
forward to the writing seminar. Two students would have preferred some changes, one wishing
there was yet more social time and on having difficulties with the second language.

Summary of the Qualitative Data

The qualitative data shows the participants enjoyed and valued the research training course.
That said, it was an intense programme full of content, and perhaps hard to follow for students
with English as a second language. Although this programme has much more time than is usual
on a single academic module, more time was wanted by the participants.
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Self-Rating Against Course Outcomes

The respondents scored their ability against the course outcomes again, and both the baseline
and second score are shown, although the number of people completing the self-ratings are
different.

14
12
10

S N H»A O

14

12

10

Ability to Read and Understand Background

Literature
] | I [ | | I I [ | | I I | ‘ | I
One Two Three Four  Five Six  Seven Eight Nine

m Baseline mCourse 1

Ability to Understand the Concepts Used in the

Project
L1 Il Il II II ‘ |I II
One Two Three Four  Five Six  Seven Eight Nine

m Baseline mCourse 1

32



20
18
16
14
12
10

S N B O X

20
18
16
14
12
10

S N B OV X

Ability to Work with Other Researchers

One Two Three Four  Five Six  Seven Eight Nine

M Baseline ®Course 1

Ability to Meet and Talk to Young People

One Two Three Four  Five Six  Seven Eight Nine

m Baseline ®Course 1

33



12

10

16
14
12
10

S N H»A O @

Confidence to Ask the Right Questions

One Two Three Four  Five Six  Seven Eight Nine

M Baseline ®Course 1

Ability to Research Ethically

One Two Three Four  Five Six  Seven Eight Nine

m Baseline ®Course 1

34



12

10

16
14
12
10

S N H»A O @

Ability to Code the Data

One Two Three Four  Five Six  Seven Eight Nine

M Baseline ®Course 1

Ability to Develop Findings

One Two Three Four  Five Six  Seven Eight Nine

m Baseline ®Course 1

35



12

10

[ee]

)}

5

[\

o

12

10

[ee]

)}

5

[\

o

Ability to Write an Academic Paper

One Two Three Four  Five Six  Seven Eight Nine

M Baseline ®Course 1

Ability to Co-Construct Recommendations

One Two Three Four  Five Six  Seven Elght Nine

m Baseline ®Course 1

36



Ability to Complete Academic Assignment
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Summary

These charts show there is a very similar profile to the self-ratings in this end of research course
data to the baseline data. One score seems to have decreased — researching ethically — perhaps
as the students were more aware of the demands of this skill after the research course than
they were before it. Confidence in completing the academic assignment seems to have
increased slightly however with fewer low scores.
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The General Self-Efficiency Scale.

The charts for self-efficacy are shown below with the baseline and second self-ratings added,
again, the number of respondents is greater for the first survey than the second.

I Can Solve Difficult Problems if I Try Hard
Enough
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If I am in Trouble I can Usually Think of a

Solution
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Summary

Confidence in ‘solving problems with the right investment of effort’, ‘remaining calm in the face
of difficulties’, and ‘handling whatever comes my way’ had all improved, showing a positive
trend in 70% of the GSES indicators.

Conclusions Drawn from the Research Training Course Data

There were 34 respondents to the end of research course survey. The qualitative data shows
the participants enjoyed and valued the research training course. That said, it was an intense
programme full of content, and perhaps hard to follow for students with English as a second
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language. Although this programme has much more time than is usual on a single academic
module, more time was wanted by the participants.

The self-reported outcome data showed a very similar profile to outcomes as in the baseline.
One score seems to have decreased — researching ethically — perhaps as the students were
more aware of the demands of this skill after the research course than they were before it.
Confidence in completing the academic assignment seems to have increased slightly however
with fewer low scores. With regard to the GSES data, confidence in ‘solving problems with the
right investment of effort’, ‘remaining calm in the face of difficulties’, and ‘handling whatever
comes my way’ had all improved, showing a positive trend in 70% of the GSES indicators.

Whilst it is very early in the programme life there are some modest signs on improvement in a
few areas, a sense the respondents are enjoying being engaged, and nothing has worsened.
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End of Writing Seminar Survey Results

There were 25 responses to the end of the writing seminar survey.

Experience of the Writing Seminar

The survey commenced with a range of eight open questions requesting qualitative responses.
These are thematically analysed below.

1. What were the best things about the course you experienced?
Surroundings/place - 4

Time for writing - 2

Working with students - 7

Working on study 4

Working with and help from tutors - 4

Structure of course/week - 1

Social aspect/group work - 9

The learning material, for example, methods of categorising data - 5
This data shows a wide range of factors about the writing seminar were valued by the students
and that on the whole it was a positive experience for them.

2. What could be improved about the course you experienced?

More days - 1

Nothing - 7

More opportunities/activities with the group - 1

More writing time - 1

More time with teachers - 7

Less meetings - 1

More expectations for students - 1

More guidance with writing and theories (more practical information) - 5

Overall, more continuous inputs with short but more web seminars during the interview
phase of the project.

This data shows the students were mostly satisfied with the programme, seven said they
wanted nothing improving. Improvements that were wanted centred around the concept of
‘more’ - more time, more access to teachers, more guidance. This was something of a surprise
given the residential week offered seven times the standard resource input into this part of a
research methods programme. This indicates just how valuable time with peers and teachers
can be in a socio-cultural learning situation.

3. What did you think about the short imports - what was particularly helpful/unhelpful?
Positives
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e Coding sessions were useful - 4

e Good length and time (refresh of information) - 2

e Helpful as people needed support and input, more discussion time which led to a better

understanding - 6

e They enjoyed creative teaching as it made them think differently - 3
As the week was focused on time to write, there were only short theoretical sessions at the
start of each day. All the students like these, particularly as they were planned and delivered in
a creative and experiential way. An example of this was teaching inductive, deductive and
abductive coding by making up jigsaws.

4. What did you think about the tutorials/supervision support - what was particularly
helpful/unhelpful?
A total of 19 students felt the time was helpful, one thought it was unhelpful.
Positives mentioned;

e Help with ideas/theme

e Availability of teachers for guidance and support

e Sparing and practical
Negatives mentioned;

e Needs more group time for discussion

e More support in writing time

e Inputs, methodology and formula should be given sooner
A total of 19 students found the tutorial time helpful to progress their writing. One student
thought they were unhelpful, and there were three requests for further improvements in the
time available, and the structure provided for the writing process.

5. What do you think about the amount of time to work on your articles - was it enough/too
much etcetera?
Overall 15 of the students thought it was a good amount of time to work on their papers, two
felt they did not have enough time and none of the students felt they had too much time.
Positives mentioned;

e Good balance

e Not too much pressure to attend
Improvements mentioned;

e More consecutive writing hours

® Llessabstract

e Analysis was long and hard
The students were overall very positive about having a week of dedicated and focused writing
time. A few improvements to the structure were recommended by the students, including
more consecutive writing hours without meetings or social interruptions. Another student had
found the writing too open ended and wanted more structure, as they put it the week was too
‘abstract’. Inevitably the analysis of up to five transcripts of long conversations with young
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people was long and hard as reflected by the comment of another student - sadly there is no
shortcut to this aspect of analysis.

6. What did you think of the cultural and social activities?
All the students enjoyed the social activities.
Positives mentioned;

e Great for getting to know everyone

e Lots of variation
Negatives mentioned;

e Tiring
The programme featured a high level of social activities to ensure the team of staff and
students got on well with one another and could therefore engage in academic discussions and
disagreements together. These were appreciated by everyone, although were also tiring for
many of the students to undertake in English as a second language.

7. What learning are you taking away from this week?
More confidence - 4
Better writing strategy - 8
More ability to code - 5
Social aspect (plans to meet in future) - 2
Kaz’s model - 2
® Better co-creative skills - 2
The students were able to identify a range of learning from the week, including a range of
theoretical knowledge, skills and confidence.

8. Is there anything else you want to tell us?
e No-4
Thank you/enjoyed 10
| have developed as a person (more confidence and writing skills) 3
Beautiful area - 2
Great people - 3
Hard week - 2
® Money pressure on students bracket (upfront cost but get money back) - 1
In response to an open ended question, students commented they had enjoyed the week
(n=10) and they had appreciated the skills, colleagues, and locality of the course. Two students
commented that it was very hard work, and one had found paying their expenses upfront and
reclaiming them later a challenge.
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Summary of the Qualitative Data

Overall the writing seminar was a very positive experience for the students across both years of
the programme. Time to write with the support of peers and teachers, and the input of small
theory sessions and social activities had all seemed to promote learning. Improvements could
be made, including provision of even more time writing together, more contact with teachers
between the research training and the writing seminar and more structured guidance on
writing. These can all be addressed if the programme runs again in the future. Despite these
issues the students could all identify learning in terms of gains of knowledge, skills and
confidence through their participation.

The second part of the survey was quantitative and requested the students’ self-rate
themselves on the course outcomes and the General Self-Efficacy Scale. The charts for their
overall scores are shown below, followed by a chart showing the improvements made since the
baseline assessment.
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Self-Rating Against Course Outcomes

The charts show the self-rating from this course alongside the baseline and research course
survey data. There are fewer respondents in this survey than in the first two.

Read and Understand Background Literature
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Ability to Complete Academic Assignment /

Assessment
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Summary
These charts show a marked improvement in all the programme outcomes, demonstrating the
positive impact of the project on all participants.
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The General Self-Efficiency Scale.

The charts below show the progression of scores from the first to the third surveys for this self-
rating.

[ can always manage to solve difficult problems

if [ try hard enough.
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If I am in trouble I can usually think of a
solution.
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Summary

These charts show the general self-efficacy of the respondents largely remained the same, with
an identical profile of bars across eight of the indicators (even if total length varies). Two of the
outcomes do show improvements; managing to solve difficult problems and the ability to think
of a solution when in trouble, and none of the areas have worsened. This is modest evidence of
the programmes ability to improve self-efficacy alongside the course outcomes.

58



Conclusions Drawn from the Writing Seminar Data

There were 25 responses to the end of the writing seminar survey.

Overall the writing seminar was a very positive experience for the respondents across both
years of the programme. Time to write with the support of peers and teachers, and the input of
small theory sessions and social activities had all seemed to promote learning. Improvements
could be made, including provision of even more time writing together, more contact with
teachers between the research training and the writing seminar and more structured guidance
on writing. Despite these issues the students could all identify learning in terms of gains of
knowledge, skills and confidence through their participation.

The self-reported outcome data show a marked improvement in all the programme outcomes,
demonstrating the positive impact of the project on all participants. These charts show the
general self-efficacy of the respondents largely remained the same, with an identical profile of
bars across eight of the indicators (even if total length varies). Two of the outcomes do show
improvements; managing to solve difficult problems and the ability to think of a solution when
in trouble, and none of the areas have worsened. This is modest evidence of the programmes
ability to improve self-efficacy alongside the course outcomes.

This indicates that three quarters of the way through the programme, there was emerging
evidence of the positive impact of the programme on participants.
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End of Programme Results

Only 12 people completed this survey, and so lower bars are reflective of lower overall
numbers — it is the shape of the charts which is of significance, rather than total numbers.

Experience of the Whole Programme

Summary

The best things about the whole programme included areas of programme philosophy such as
co-creation, organisational aspects such as the programme, time and international partners,
and social aspects such as the friendships gained.
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There were very few suggestions of things to improve indicating an overall satisfaction with the
programme:
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Improvements to MaCE
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When reflecting back on the online aspect of MaCE the respondents thought the platform
‘canvas’ was confusing, but the lectures were good, although difficult to follow if you spoke
English as a second language:

Reflections on online course
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When reflecting back on the research course, respondents thought it was useful and practical.

They would, however, have preferred yet more time and practice to boost their confidence.

One cohort all stayed in the same place, the first cohort had different accommodation and this

seemed to have affected one person’s enjoyment too.
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Reflecting back on research methods
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Reflecting back on the writing seminar most respondents were very positive about it. Again,
more time would have been helpful to some of them, as would more time with staff. One
student acknowledged they did not ask for such support though when they could have.

Reflections on writing seminar
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With regard to support received from staff in their own countries, the respondents replied in a
range of different ways. Experience ranged from ‘overwhelming’ support, to ‘not enough
support’. Some respondents indicated this was due to staffing issues (illness and personal
circumstances). The gaps between the meetings was also felt to be long and opportunities for
further support.
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Support in own country
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The twelve respondents indicated more than one gain each. The range of things they were
taking away varied between social, academic, professional and personal domains:

What are you taking away?
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The programme seems to have had a positive impact on people’s forward plans too, as
individuals each identified things they will do differently as a result of participating:
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Next steps
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Self-Rating Against Course Outcomes

Ability to Read and Understand Background Literature
By the end of the programme the respondents are more confident in this key skill.

Ability to Read and Understand Background

Literature
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Ability to Understand the Concepts used in the Project.

Confidence in the background theory has also improved throughout the programme.
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Ability to Understand the Concepts used in the

Project.
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Work with other co-researchers

Confidence in ability to work with other researchers has remained high throughout the
programme and has also seen improvements.
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Ability to meet and talk to young people.

Confidence in this skill increased at the end of course two and has remained consistently high
since then.

Ability to meet and talk to young people.
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Confidence to ask the right questions when | am with young people.

This is one of the most varied outcomes, and the gains made in course two seem to have been
forgotten, or slightly diminished by the end of the whole programme.

Confidence to ask the right questions when I
am with young people.
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Ability to Research Ethically

Confidence in research ethics has consistently grown throughout the project.

Ability to Research Ethically
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Ability to Code the Data

Ability to code data has consistently increased throughout the project.

Ability to Code the Data
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Ability to develop findings

This skill has improved throughout the project.

Ability to develop findings
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Ability to Write an Academic Paper

This outcome has seen the biggest improvement since the end of course two.

Ability to Write an Academic Paper
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Ability to Co-Construct Recommendations

This outcome has improved throughout the programme.

Ability to Co-Construct Recommendations
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Ability to Complete Academic Assignment

This outcome has also improved throughout the course of the project.

Ability to Complete Academic Assignment
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Summary
All ten outcomes have seen improvements over the course of the MaCE programme as all bars

have shifted to the right-hand side of the charts. One outcome has slightly decreased since
course two — talking to young people — perhaps as that now feels a distant activity.
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The General Self-Efficiency Scale.

| can always manage to solve difficult problems if | try hard enough
More people felt this statement was exactly true at the end of the programme

than at any other time in the programme showing improvement in this outcome
over time.

[ can always manage to solve difficult problems

if [ try hard enough.
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If someone opposes me | can find the means and ways to get what | want

The proportion of ‘hardly ever’ statements reduced over time and moved towards ‘moderately’ or
‘exactly’ true indicating some improvement in this outcome.
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It is easy for me to stick to my aims and accomplish my goals.

The scores for this outcome improved across the year.
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| am confident that | could deal efficiently with unexpected events.

This outcome also improved throughout the year with only ‘exactly’ or ‘moderatley’ true answers by the
summer.

[ am confident that I could deal efficiently with
unexpected events.
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Thanks to my resourcefulness | now know how to handle unforeseen situations.

The respondents sense of resourcefulness had also improved by the end of the programme, especially
after a dip at the point of course two.

Thanks to my resourcefulness I now know how
to handle Unforeseen situations.
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| can solve most problems if | invest the necessary effort.

Belief in problem solving skills improved over the duration of the project with a greater proportion of
‘exactly’ true answers by the end.

I can solve most problems if | invest the
necessary effort.
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When | am confronted with a problem | can usually find several solutions.

Confidence in problem solving also improved throughout the year.

When I am confronted with a problem I can
usually find several solutions.
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If | am in trouble | can usually think of a solution.

Confidence in finding solutions also improved across the programme.

If l am in trouble I can usually think of a
solution.
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| can usually handle whatever comes my way.

This outcome has also improved with a greater proportion of ‘exactly true’ answers than at any other
point in the evaluation.

I can usually handle whatever comes my way.
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Summary

All of the General Self-efficacy Score outcomes have increased across the duration of the
project indicating that working in the MaCE project, following its philosophy, participating in all
its activities with colleagues across three countries and conducting research with young people
has been a beneficial experience to all.
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Conclusions

Whilst the final data set is limited in scale (12 respondents) the qualitative comments and
trends in the quantitative data illustrate the benefits of engaging in the MaCE project. We find
mostly positive comments about the programme design and delivery. The participants list a
range of benefits they have gained from the experience and express their thanks for the
opportunity to participate. Further, the self-ratings against programme outcomes and the
General Self Efficacy Scale which was completed at four points in each year, has shown positive
progression in all areas. As such we conclude that the project has been successful and endorse
others to use the online handbook to enable them to conduct their own project to similar
effects.

Aside from this, of course, the project has also generated a range of models and is supporting
improvements in wellbeing, education, learning and development across countries and sectors
through individual changes, changes in organisations, professional bodies, and perhaps even
policy as we mobilise the findings of the research. However, it is gratifying to know that the
participants in the project also gained from the experience of the project.
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