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Welcome
Welcome to these conferences; Practical Solutions to Educational Inequality, at the University of Cumbria. These two days are the culmination of three years’ research across Norway, Denmark and the UK focused on educational inequity under the Erasmus+ funded project Marginalisation and Co-Created Education or MaCE. 
We welcome you along to the national conference on the 4th June 2020 to hear more of the project, its methods and findings, and how you might pick up the cause and conduct your own research or educational in this vein.

At the international conference on the 5th June 2020, we are delighted to hear from practitioners across Europe explore their efforts to make education more equitable. There is a fantastic range of presentations from research and practice and much to share and learn from one another.

Of course we are now living in unprecedented times. No one could have envisaged how the Coronavirus-19 pandemic would affect education and society as a whole. As a result of this global crisis the two conference days will now happen online via the Zoom platform, with presenters speaking and sharing their PowerPoints from the comfort of their own homes and the attendees listening in and asking questions remotely too.

We may well wish to consider the implications of closed schools and mass online learning from an equity perspective throughout the conference days. Whilst conferencing online is not exactly ‘business as usual’, these are not ‘usual’ times. Connection matters more than ever, and I do hope you can connect with us throughout the two days and contribute to this important debate. The very fabric of society is stretched, revealing deep-rooted inequities and I look forward to tackling this with you, exploring what we know, what is yet to know, and what can be done to support more young people to have successful lives in whatever uncertain future we now face.

With best wishes, 

Kaz 
Zoom Instructions
All timings are UK Local Time (BST) British Summer Time
The links to join the meeting (conference)for both days are in the email attached. This is a secure meeting which is only open to the participants and cannot be hacked in any way, hosted by the University of South Eastern Norway IT team.

Please sign into Zoom the day before the conference if you have not used it before so you can ensure it runs on your computer.

Please work in a room that is close to your router and ask everyone else in your household not to use the internet as much as possible to ensure your connection is stable – especially when you are presenting.

Please join the conference a few minutes early to check everything is running well.

We will keep microphones and cameras switched off at all times apart from the presenters.

Presenters will unmute themselves and share their screens to show their slides.

If you have points for discussion, then please add them to the chat box and someone will answer them or chat with you in the chat function.

If you want any further guidance, the links below are helpful, but Zoom is a pretty intuitive and easy to use. We look forward to meeting you there.

https://support.zoom.us/hc/en-us/categories/200101697-Getting-Started
https://support.zoom.us/hc/en-us/articles/206618765-Zoom-Video-Tutorials
Padlet Instructions
We will use ‘Padlet’ throughout the day as a way to collect reactions, reflections, questions and dialogue. It is like a large collective flip chart. You can add your own comments, respond to others and like other comments that resonate with you. Please feel free to pick up any chat you like via Padlet as it may help to connect interests. We will save and send the Padlet to all the delegates after the conference.
Our Padlet for the two days can be found here: https://padlet.com/kazstuart/o329x5yokvqqr383 
MaCE International Research Conference 5th June 2020 
	Time
	Session
	


All timings are UK Local Time (BST) British Summer Time

08:45
Arriving online 





     
09:00
Welcome to the conference and to the University of Cumbria
                   Pro-Vice Chancellor Professor Brian Webster-Henderson

09:05
     Welcome and overview of MaCE, key findings, and learning
     from the National Practitioner Conference – Professor Kaz Stuart, UoC,

     Professor Mette Bunting, USN, Associate Professor David Thore Gravesen, 

     VIA. 





     
09:15
Online introductory activity via Padlet


Presentations

Session 1: MaCE Project Findings

09:30     Student’s as co-researchers- co-creating research - Mette Bunting
09:50      Exploring the Indirect Approach in Informal Education: A Critical Appraisal of the
               Dynamics in Practice - Steve Walker
10:10    Perspectives on vulnerable boys and aesthetics - Marie Møller-Skau
10:30    Coffee break

Session 2: Primary and Secondary Education

11:00     Disrupting hierarchies in children’s school-based reading experience-
  Jess Anderson
11:20     Exploring the common human experience as a central pillar for an equality 
               focused school - Gina McCabe
11:40     Defining transformative leadership within the higher education sector -

  Emma Garbett
12:00    Building Science Capital through the FIRST® LEGO® League - Nigel Smith
12:20
 Lunch break
Session 3: Secondary Education

13:00    Reinforcing or discrediting the inequalities of a Vocational versus Academic binary: 
              case study of a studio school - Sally Elton-Chalcraft
13:20    Anchoring and Breaking Points - Biographies of Young Adults without School-   
              Leaving Certificates - Marlena Dorniak
13:40    Real Student Voice’: Working with Young Researchers as change agents for a    

              whole school mental health strategy - Dave McPartlan
14:00    International comparison on youth not attending school; What we need to know 
              about statistics, risk groups and prevention - Susanne Kreitz-Sandberg, PhD
14:20    Coffee break
Session 4: Outdoor and Higher Education

14:45    Outdoor learning for all?  Understanding the role of values and context in outdoor 

 learning provision - Dave Harvey
15:05    Socialization and the Language of Exclusion in Higher Education - Jennifer HiIlman
              and Joanne Scott
15:25    Transition from foundation degrees - Tina Harvey Promoting inclusion = tools for

              success: Student perspectives on transitioning from foundation year programmes 


 onto their chosen degree pathway.
15:45    Closing activity and comments

16:15    Close of conference.

International Conference Presentations
Session 1 – MaCE Project Findings
	09:30-09:50
	 Student’s as co-researchers- co-creating research 

 Professor Mette Bunting, University of South-Eastern   Norway

	

	
	
	


The need for high levels of post-secondary education has become a condition for success within the global labour markets. Thus, the importance across Europe for young people to have an equal opportunity for Higher Education has been recognised and become an important goal for Nordic as well as for European countries. However, empirical evidence suggests that when it comes to social class, equal opportunities alone will not ensure equal outcomes (Caspersen et.al. 2012). Society still produces specific barriers for students with low socio-economic background when entering Higher Education.   In MaCE students have been co-researchers. 39 students from Denmark and Norway having participated and in both countries master and bachelor students have asked about their experience. The findings that the students embraced being part of a research fellowship. They felt they could access this part of their thesis easier than they thought their fellow students could. They also felt that the difference between the university researches and the students diminished, and that there wasn’t much difference between being a BA student and a MA student when they worked together. Some also felt that taking the next step up to Master or PHD was less frightening after this experience. However, some felt having to speak English was a challenge, especially at the beginning. Another aspect that we see is that this way of working should perhaps start at the beginning of the students’ education, and not start at the end, when several students already have chosen to leave their education. 

Baker, D. P. (2014). the educational transformation of global culture. The schooled society. California: Stanford university press.  Caspersen, J., Hovdhaugen, E., & Karlsen, H. (2012). Ulikhet i høyere utdanning: En litteraturgjennomgang for perioden 2002- 2012. NIFU rapport 32/2012  Knowles, M. (1978). The Adult Learner: A neglected Species. Houston: Gulf Publishing Co.  Lave, J. & Wenger, E (2003b). Legitim perifer deltakelse. I J. Lave & E. Wenger. Situert læring og andre tekster. Copenhagen: Hans Reitzels Forlag  Prince, M (2004) Does student-active learning work? A review of research, Journal of Engineering Education. 93 (4) https://doi.org/10.1002/j.2168-9830.2004.tb00809.      

	09:50-10:10
	Exploring the Indirect Approach in Informal Education: A Critical Appraisal of the Dynamics in Practice

Steve Walker, University of Cumbria 
	

	
	
	


A critical overview of the 'Indirect approach' and the application to informal education practice to determine the areas of transformation in work with young people.  The presentation will address solutions to the observable challenges that emerge from the experience of delivery with young people.

Belton, B. (2010) Radical Youth Work: Developing Critical Perspectives and Professional Judgements. Devon. Russell House Publishing    Beck, D. and Purcell, R. (2010) Popular Education Practice for Youth and Community Development Work. Cornwall. Learning Matters    Wyn, J. and White, R. (1997)  Rethinking Youth. London. Sage Publications    Jeffs, T. and Smith, M. (2010) Informal Education: Conversation, Democracy and Learning. Nottingham. Educational Heretics Press    Delgado, M. (2006) Designs and Methods for Youth-Led Research. London. Sage Publications

	10:10-10:30
	Perspectives on vulnerable boys and aesthetics

Marie Møller-Skau, University of South-Eastern Norway
	

	
	
	


The article examines what five boys in vulnerable positions tell about personal experiences with aesthetics. The aim is to gain knowledge about vulnerable youth and aesthetics, and to highlight aesthetics as a meaningful phenomenon in school. A research interview with an indirect approach is used to gain insight into these boys’ personal experiences and lives, by allowing them to fully occupy the roles as storytellers. Data is collected through the innovation project "MaCE" and a longitudinal study called "UNGSA", which both are focusing on vulnerable youth and marginalization in the educational system. According to these boys` stories, personal experiences with aesthetics can be presented through three categories of findings; (1) the connection between their life situations and aesthetics, (2) the boys` emotional moments of aesthetic experiences, and (3) the experiences of aesthetics as a meaningful phenomenon. Further, the article discusses whether these categories draw a picture of aesthetic experiences as emotional processes. 

Csikszentmihalyi, M. (1990). Flow: the psychology of optimal experience. (2. utg.) New York: Harper Perennial.     Dewey, J. (1925). Experience and nature. New York: Dover Publication Inc. Retrieved December 20, 2018, Available at: https://www.amazon.com/Experience-Nature-John-Dewey/dp/0486204715      Dewey, J. (2008). Å gjøre en erfaring: fra Art as experience (1934) (K. Bale & A. Bø-Rygg, Overs.). I K. Bale & A. Bø-Rygg (Red.), Estetisk teori- en antologi (s. 196-213). Oslo: Universitetsforlaget.     Hohr, H. (2015). Estetisk oppdragelse og kunst. Nordisk Tidsskrift for Pedagogikk og Kritikk 1(0). Available at: https://doi.org/10.17585/ntpk.v1.113      Moshuus, G. H., & Eide, K. (2016). The Indirect Approach: How to Discover Context When Studying Marginal Youth International Journal of Qualitative Methods 15(1). Available at: https://doi.org/10.1177/1609406916656193      Scholes, L., & Nagel, M. C. (2012). Engaging the Creative Arts to Meet the Needs of Twenty-First-Century Boys. International Journal of Inclusive Education, 16(10), 969-984. Available at: https://doi.org/10.1080/13603116.2010.538863  

	10:30
	Coffee Break 
	


Session 2 – Primary and Secondary Education 

	11:00-11:20

	Disrupting hierarchies in children’s school-based reading experience

Jess Anderson, University of Strathclyde

	

	
	
	


The constraining effects of ability-grouping for those in lower sets, and its reinforcement of social and educational inequalities is well documented (e.g. Francis, 2017; Reay, 2017; Gillborn and Youdell, 2000). Yet, less is known, from a research perspective, of the particular experience of primary-aged children learning to read in ability-groups; groups that are commonly referred to as the top, middle and bottom reading groups.     This presentation shares ethnographic insights that foreground children’s voices, perspectives and agentic moments in their experience of learning to read in the ‘bottom reading group’. It is part of a year-long ethnographic study in three Scottish primary classrooms within a feminist epistemology enriched by the work of, for example, Lareau (2011), Luttrell (2020), Renold (2004) and Skeggs (1997). Stories of the research are told through holistic vignettes of the children and thematic analysis, using field notes of observations, interactions and incidental conversations, audio-recorded group chats and facilitated dialogue with the children.     During the course of the fieldwork, hierarchies became evident not just around reading groups but also around the books children read, and around the in/compatibility between school and home literacies. This presentation will share what happened from children’s perspectives, mediated by the researcher’s lens, when alternative ways of learning to read were introduced that aimed to disrupt hierarchies and challenge educational inequalities
	11:20-11:40
	Exploring the common human experience as a central pillar for an equality focused school.

Gina McCabe, Place Innovation
	

	
	
	


The school will promote Spiritual, Moral, Social and Cultural (SMSC) development based on the principle that children, and adults, are innately mentally well and resilient and that by nurturing an ability for them to know this, they can go forward in life with a sense of agency, empowerment and resilience that will free them to think creatively, critically, and to see futures for themselves beyond what may be considered culturally or socially typical.  We will make an understanding of this human factor of primary importance in everything the school does.  This knowledge will provide the building blocks for children, and staff, to be happy, kind, caring, and respectful to themselves and to others.  Understanding the power of thought as the source of our feelings and emotions, and the power we have to choose how we react moment to moment, is fundamental in supporting children, and adults, to see themselves as agents of their own lives.  We believe that this approach will have a direct impact on self-regulation of behaviour, relationships with others and self, motivation, aspirations, resilience and wellbeing, and general mental health.” The approach proposed will sit within the Spiritual Moral Social and Cultural (SMSC) area of the curriculum.  It is wholly strength based and will define every other aspect of school life; from curriculum design, to staff recruitment and training, to behaviour policies and enrichment. 

References:

Crossley, S. (2017) In their Place: The Imagined Geographies of Poverty. London: Pluto Press (Radical Geography).

Dorling, D (2010) Injustice: Why social inequality persists, Policy Press, Bristol. Available from: ProQuest Ebook Central. (Accessed: 16 May 2019)

Hannon, V with Peterson, A (2017) Thrive: Schools Reinvented for the Real Challenges We Face. Innovation Unit Press.

Reay, D. (2017) Miseducation. Bristol: Policy Press

Stuart, K., Bunting, M., Boyd, P., Cammack, P., Frostholm, P., Mikkelsen, S., Moshuus, G., and Walker, S. (2019) ‘Developing an equalities literacy for practitioners working with children, young people and families through action research’. Educational Action Research, pp.1–21.

Young Citizens (2020) www.smscqualitymark.org.uk/about

	11:40-12:00
	Defining transformative leadership within the higher education sector
Emma Garbett, University of Cumbria

	

	
	
	


Weiner states that “leadership, authority and power become transformative when they are directed towards the service of emancipating systemically entrenched attitudes, behaviors, and ideas” (2003, p. 93).  The key elements of transformative leadership are underpinned by a social justice philosophy. There has been limited research into the use of transformative leadership within the field of education. This paper combines existing research through a systematic review to identify common characteristics of a transformative leader in order to develop a working definition of transformative leadership within the higher education sector. This is the first stage in a wider piece of research looking at the role of transformative leadership in developing social justice and equality within universities.
Liou, D. D. & Hermanns, C., 2017. Preparing transformative leaders for diversity, immigration, and equitable expectations for school-wide excellence. International Journal of Education Management, 31(5), pp. 661-678.  Oord, L. v., 2013. Towards transformative leadership in education. International Journal of Leadership in Education, 16(4), pp. 419-434.  Shields, C. M., 2010. Transformative Leadership: Working for Equity in Diverse Contexts. Educational Administration Quarterly, 46(4), pp. 558-589.  Singh, M., 2011. The place of social justice in higher education and social change discourses. Compare: A Journal of Comparative and International Education, 41(4), pp. 481- 494.  Weiner, E. J., 2003. Secretary Paulo Freire and the Democratization of Power: Toward a theory of transformative leadership. Educational Philosophy and Theory, 35(1), pp. 89-106.  Wilson-Strydom, M., 2015. University access and theories of social justice: contributions of the capabilities approach. Higher Education, Volume 69, pp. 143-155.    

	12:00-12:20
	Building Science Capital through the FIRST® LEGO® League Nigel Smith, University of Cumbria 
	

	
	
	


Levels of participation in STEM (Science, Technology, Engineering and Mathematics) education are an international, national and regional concern.  Increasing and widening participation in STEM subjects is seen to matter in terms of economic development and social justice, and, in this context, there is a wide range of initiatives designed to encourage more people, from more diverse backgrounds, to study post-compulsory STEM subjects.  The FIRST® LEGO® League is one such initiative, aimed at engaging 9-16 year-olds in STEM activities.   The league brings together school children and teachers with industry professionals and university students who volunteer as STEM Ambassadors.  Drawing on ‘science capital’ as a conceptual framework - developed to explain how a young person’s resources can support or enhance their attainment, engagement and/or participation in science - the league offers the potential to influence school children’s post-compulsory education and career choices.  This research study investigated the perceptions of children, teachers, parents and STEM Ambassadors on the impact of participation in the league on children’s science capital.  Initial analysis of the survey data suggests that the FIRST® LEGO® League is a practical way of building young people’s science capital and, as such, developing values, attitudes, expectations and behaviours in young people that promote post-compulsory participation in STEM education. 

References: Archer, L., Dawson, E., DeWitt, J., Seakins, A. and Wong, B. (2015) ‘Science capital: A conceptual, methodological, and empirical argument for extending Bourdieusian notions of capital beyond the arts', Journal of Research in Science Teaching, 52, 922–948.   Archer, L., Dewitt, J. and Willis, B. (2014) 'Adolescent boys’ science aspirations: masculinity, capital, and power', Journal of Research in Science Teaching, 51(1), 1–30.   Bourdieu, P. (1984) Distinction: A social critique of the judgement of taste. London: Routledge.    DeWitt, J., Archer, L. and Mau, A.  (2016) ‘Dimensions of science capital: exploring its potential for understanding students’ science participation’, International Journal of Science Education, 38(16), 2431-2449. 
	12:20
	Lunch Break
	

	
	
	


Session 3 –Secondary Education 

	13:00-13:20
	Reinforcing or discrediting the inequalities of a Vocational versus Academic binary: case study of a studio school

Sally Elton-Chalcraft, University of Cumbria 

	


Many school leaders are ambitious for their sixth form pupils to attain highly in academic subjects gaining a place at university, but is this at the expense of learners who have more practical and technical skills? Many educationalists consider the limiting of curriculum choice post 16 to be both unethical and dangerous resulting in a curriculum diet which has been fashioned in the image of the privileged few responsible for such policies (Reay 2017). This research project charts the journey, from a variety of perspectives, of one secondary school in a rural North West location whose leaders and governors gained permission to open a Studio school located on the same site as the existing secondary school. The research project investigated how the new provision met the needs of learners and local employers. And the extent to which it tackled ‘youth disengagement and equipping young people with the skills they need to succeed in life and work’ (Studio schools trust 2018). Studio schools have been designed to break through the traditional divide between academic/highly valued education and vocational/’second best’ training (Studio schools Trust 2018). Working within the interpretivist paradigm (Savin-Baden and Major 2013) participants’ perceptions have been gathered via self constructed narratives, researcher facilitated focus groups, documentary analysis and observations using an ethnographic grounded theory approach within a bounded case study (Flyvbjerg 2011, Merriam 1988). Drawing on the findings this paper discusses the extent to which the studio school has reinforced or discredited the vocational versus academic binary.

Flyvbjerg, B. (2011) Case study research in Denzin, N. and Lincoln, S. (eds) The SAGE handbook of qualitative research London: Sage Merriam, S. (1998) Qualitative Research and case study applications in education San Francisco Jossey-Bass, Savin-Baden, M.  and Major, C. H. (2013) Qualitative research: The essential guide to theory and practice.  London: Routledge.    Studio Schools Trust (2018) Studio schools Trust Homepage available at     http://studioschoolstrust.org/welcome accessed on 19.1.18 Reay, D. (2017) Miseducation: inequality, education and the working classes Bristol: Policy Press  

	13:20-13:40

	Anchoring and Breaking Points - Biographies of Young Adults without School-Leaving Certificates

Marlena Dorniak, University of Bielefeld, Germany 
	

	
	
	


What anchoring and breaking points shape the biographies of young adults without school-leaving certificates? Which persons or events have helped them in the past to cope with difficult life situations? What positive experiences have they had? This work presents results of a participatory research project in Germany which involves young people as co-researchers examining their personal biographies. These results include an analysis of their individual anchoring experiences as well as disruptions within their school careers and overall life stories. For a better understanding of the whole context of their lives, the research group worked on a wide range of topics. These cover early childhood, home and family experiences, peer relations, and also schooling (Clandinin et al. 2013, 2). A first insight into the results of the entire research project is provided, with a focus on the co-researchers’ interests and activities. After an initial introduction to the methodological approach, the challenges and opportunities of the participatory research process are discussed. Additionally, requirements for joint biographical research – both for co-researchers and for the researcher – are investigated (Hedderich et al. 2015). The data obtained within a creative process in the research group, in group discussions, and in individual interviews is evaluated applying the Qualitative Content Analysis (Mayring 2010). The theoretical basis for the formation of corresponding categories is given by the Bioecological Systems Theory (Bronfenbrenner & Morris 2006), which allows to investigate multifactorial correlations for leaving school without a certificate.

References:

Bronfenbrenner, U. & Morris, P. A. (2006): The Bioecological Model of Human Development. In R. M. Lerner & W. Damon (ed.): Handbook of child psychology: Theoretical models of human development. Hoboken: John Wiley & Sons Inc, 793-828.

Clandinin, J.; Steeves, P.; Caine, V. (ed.) (2013): Composing Lives in Transition. A Narrative Inquiry into the Experiences of Early School Leavers. Bingley: Emerald Group Publishing.

Hedderich, I.; Egloff, B.; Zahnd; R. (ed.) (2015): Biographie Partizipation Behinderung. Theoretische Grundlagen und eine partizipative Forschungsstudie. Bad Heilbrunn: Klinkhardt.

Mayring, P. (2010): Qualitative Inhaltsanalyse. In: Mey, G. & Mruck K. (Hrsg.) (2010): Handbuch Qualitative Forschung in der Psychologie. Wiesbaden: VS Verlag, 601-613.

	13:40-14:00
	  Real Student Voice’: Working with Young Researchers
  as change agents for a whole school mental health   

 strategy, Dave McPartlan, PhD Student, University of Cumbria 

	

	
	
	


Adolescent mental health is a key priority with regard to the wellbeing of young people in 2019. In 2016 the DEF reported that one in ten children currently had some form of diagnosable mental health need (DEF 2016). Consequently, it is essential that children’s mental health is a school priority to ensure that their future well-being is safeguarded. The government have made tentative steps towards this with the publication of “Mental Health and Behaviour in Schools: Department Advice for School Staff” (DfE 2016). William Howard School embarked on a whole school mental health strategy (WSMHS) in the Autumn term of 2017. Six months of planning took place before the strategy was introduced in September 2018. In May 2019 the impact of the strategy was recognised by (O’Neill, 2019) with some very favourable comments. Whilst encouraged by these comments the decision was made to explore further exactly how the WSMHS impacted up the young people (YP) in the school and specifically on the disadvantaged cohort of YP. The aim is to discover whether the WSMHS has given the disadvantaged cohort the agency they need to in order for them to take control of their own mental health. The research will be conducted at the case study school and will draw upon a Youth Participatory Action Research framework with a cohort of trained mental health mentors, aged between 16-18, working as young researchers.  
 
If we want to ensure social justice for all then we need to develop equality of opportunity in education and as such we must look after the most vulnerable in our institutions; in this case the disadvantaged cohort. Furthermore, as student voice is often misunderstood, misrepresented or blatantly ignored, this research gives an opportunity for young people from the school, to contribute to a transformative change agenda in a socially just way. This presentation will investigate the impacts of the whole school strategy through the lens of the disadvantaged cohort and explore the ways in which young people make a positive impact not only on the lives of their peers but also on the school improvement agenda. 
	14:00-14:20
	International comparison on youth not attending school; What we need to know about statistics, risk groups and prevention - Susanne Kreitz-Sandberg, PhD, Stockholm University 
	

	
	
	


The purpose of our comparative research is to investigate national, organisational and individual dimensions of school attendance problems (SAP) among 15 to 17-year-olds in Sweden, the UK, Germany and Japan. According to the international literature, school refusal behaviour is a “heterogeneous, dimensional construct consisting of extended absences from school, periodic absences from school or missed classes, chronic tardiness, and intense dread about school” (Kearney, 2008, p. 452). In today’s presentation we will introduce the overall plan of our multi-disciplinary study that aims at answering the following research questions.
1. What can national and international comparative statistics contribute to our understanding of SAP of adolescents in Sweden, compared to other chosen countries?
2. What can we understand about SAP and its prevention from the perspective of professionals working with students (non-attending or risking non-attendance) and student health in the chosen countries?
3. How can we understand the situation of various risk groups regarding schooling and (lack of) social support in these countries?
The project, which will be conducted with the support of the Swedish Research Council from 2020 to 2023, applies a mixed method approach. It will combine quantitative analysis of large-scale data on the national level with qualitative case studies on the organisational and individual level. Very few studies have so far been carried out connecting education science and social work perspectives on this topic. In Sweden SAP is an under-researched field and we hope to learn from other countries that have worked more extensively with these questions
Gottfried, Michael A., and Ethan L. Hutt. 2018. Absent from School Understanding and Addressing Absenteeism. Cambridge, Massachusetts: Harvard Educational Publishing Group.
Havik, Trude, Edvin Bru, and Sigrun K. Ertesvåg. 2015. “School Factors Associated with School Refusal- and Truancy-Related Reasons for School Non-Attendance.” Social Psychology of Education 18(2): 221–40. http://dx.doi.org/10.1007/s11218-015-9293-y.
Heyne, David, Malin Gren-Landell, Glenn Melvin, and Carolyn Gentle-Genitty. 2018. “Differentiation Between School Attendance Problems: Why and How?” Cognitive and Behavioral Practice.
Kearney, Christopher A. 2008. “School Absenteeism and School Refusal Behavior in Youth: A Contemporary Review.” Clinical Psychology Review 28(3): 451–71.
Reid, Ken. 2013. “The Causes, Views and Traits of School Absenteeism and Truancy.” Research in Education 74(1): 59–82.
SOU 2016:94. Saknad! Uppmärksamma Elevers Frånvaro Och Agera. Betänkade Av Att Vända Frånvaro till Närvaro – En Utredning Om Problematisk Elevfrånv. Stockholm. https://www.regeringen.se/rattsliga-dokument/statens-offentliga.../01/sou-201694/%0A%0A.
Additional Presenters

Åsa Backlund, Stockholm University, Department of Social Work
Ulf Fredriksson, Stockholm University, Department of Education
Malin Gren Landell, !Skolan, Linköping
Joakim Isaksson, Stockholm University, Department of Social Work
Maria Rasmusson, Uppsala University, Department of Education

	14:20
	Coffee Break
	

	
	
	


Session 4 – Outdoor and Higher Education
	14:45-15:05
	Outdoor learning for all?  Understanding the role of values and context in outdoor learning provision

Dave Harvey, PhD Student, University of Cumbria 

	

	
	
	


Despite increasing awareness and acknowledgement of the benefits of outdoor learning for educational, health and environmental outcomes by government (Defra, 2017; Lovell et al., 2018)), opportunities to access the outdoors for educational benefit are inequitable.  The existing current reach of outdoor learning provision is not well understood (Fiennes et al., 2015), and political and economic change over the last 25 years has resulted in a disaggregated model of outdoor learning provision, populated with a wide range of delivery, business and pedagogic models (Gordon et al., 2015).    While infrastructure, providers and physical resources may exist, numerous factors influence the capability of different user groups to access these resources.  Surveys of schools and youth groups in western coastal Cumbria show that the outdoors may be valued as an educational resource at a conceptual level but that this is not reflected in actual use.    Barriers to access have been identified in many aspects of outdoor provision (Dillon, 2010; Gordon et al,., 2015) but there is a paucity of research that addresses the underlying question of how context affects the value that people place on the outdoors and the role this plays in subsequent engagement.    This presentation outlines research in Cumbria that utilises the lens of access theory (Ribot and Peluso, 2003) to understand the various factors that affect engagement in the field of facilitated outdoor learning.  The research will inform workforce development in community contexts and in the broader outdoor learning sector.    

Ribot, J.C. and Peluso, N.L. (2003). A theory of access. Rural Sociology 68(2), pp. 153–181  • Defra (2017) A Green Future: Our 25 Year Plan to Improve the Environment. London: UK Government.   • Gordon, K., Chester, M., & Denton, A. (2015). Getting Active Outdoors: A study of Demography, Motivation, Participation and Provision in Outdoor Sport and Recreation in England.  Available at https://www.sportengland.org/media/3275/outdoors-participation-report-v2-lr-spreads.pdf  • Lovell, R., Depledge, M., & Maxwell, S. (2018). Health and the natural environment: A review of evidence, policy, practice and opportunities for the future. London: Defra.   Dillon, J. (2010). Beyond barriers to learning outside the classroom in natural environments. Reading: Natural England.  • Fiennes, C., Oliver, E., Dickson, K., Escobar, D., Romans, A., & Oliver, S. (2015). The Existing Evidence-Base about the Effectiveness of Outdoor Learning. Available at https://www.outdoor-learning.org/Portals/0/IOL Documents/Research/outdoor-learning-giving-evidence-revised-final-report-nov-2015-etc-v21.pdf?ver=2017-03-16-110244-937  
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	Socialization and the Language of Exclusion in Higher Education

Dr Jennifer HiIlman & Joanne Scott University of Cumbria 
	

	
	
	


Pedagogic research on educational inequality has often been framed in Bourdieusian terms. It has been widely acknowledged that students from non-traditional backgrounds in UK Higher Education (HE) lack the social and cultural ‘capital’ that they need to succeed (Reay, et al, 2001; Donnelly, 2016). This paper responds to the more recent call for scholars to consider not only the home socialization and ‘habitus’ of non-traditional students, but also the institutional habitus and dominant cultural codes of the University (Byrd, 2019). In order to confront the often exclusionary discourse of HE, this paper explores the effects that institutional ‘language’ can have on student learning experiences. In this paper, we report on the findings of an empirical study conducted in the current academic year. The students who were the subject of the investigation all fulfil various ‘WP’ characteristics and were studying on a Foundation-Year programme. Going beyond the study of student acquisition of subject-specific, specialist discourse (Northedge, 2003), we look more broadly at the language of exclusion across the institution and question whether this may perpetuate educational inequities. In this paper, we offer some theoretical reflections on the study of discourse in HE, as well proposing some practical interventions for instructors
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	15:25-15:45
	Transition from foundation degrees - Promoting inclusion =   tools for success: Student perspectives on transitioning from foundation year programmes onto their chosen degree pathway.
Tina Harvey, University of Cumbria 
	

	
	
	


Transition into higher education (HE) can be challenging for many students, in particular for foundation year students due to ‘typically’ being from non-traditional backgrounds. Understanding ‘how to play the academic game’ and adapting to the academic language and expectations can be difficult, in turn, potentially becoming exclusionary (Northedge, 2003).  During re-validation of the foundation programme, we have questioned what is it that helps these students to transition into level 4. The foundation year is aimed to be supportive, inclusive and confidence building, but are students equipped to make the transition into different styles of study and learning environments after the foundation year? Academic literature and previous research into this topic have highlighted factors which may help with student success into their first year of study. For example, factors of supporting mental health and well-being (Carr et al., 2013), viewing the learner holistically to support transformation and transition (Cameron, 2005; Custer, 2013) and creating a sense of belonging and security (Johnson, 2018; Sambell et al., 2012) have been seen as important to success. To add to the research base specifically around non-traditional foundation year student transition, the University of Cumbria have run a pilot study observing the transition of Working with Children and Family (WCF) students from a foundation programme into their main body of study. Qualitative data was elicited from interviews with current WCF students who have previously undertaken a foundation year, and thematic analysis (Braun and Clark, 2006; 2017) applied interpret the raw data.  
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